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ACTFL Performance Descriptors for Language Learners 2012 Edition

Language learning is complex. Many factors impact how well language learners will acquire
communication skills and how quickly they will reach different ranges of performance. These
factors include where one learns language, whether in an instructional setting or immersed
in the language or culture; how one learns, whether through explicit instruction about the
language or through authentic experiences using the language; when one learns, as the age
and cognitive development of language learners impact the speed of reaching each range
of performance; and finally, why one is learning a language, whether motivated by extrinsic
factors such as grades and requirements or intrinsic factors such as the language learner’s
heritage or intended uses of the language.
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Q About the ACTFL Performance Descriptors for Language Learners

The ACTFL Performance Descriptors for Language Learners are designed to describe language performance that
is the result of explicit instruction in an instructional setting. A companion to the ACTFL Proficiency Guidelines,
a document that describes broad, general language proficiency regardless of when, where or how language is
acquired, the ACTFL Performance Descriptors for Language Learners provide more detailed and more granular
information about language learners.

The Standards for Foreign Language Learning (1996, 1999, 2006), describe what students need to know and be
able to do as they learn another language, defining the “what” of language education. The ACTFL Performance
Guidelines for K-12 Learners (1998) first described “how well” language learners were expected to do the “what”
from the content standards. The 2012 ACTFL Performance Descriptors for Language Learners are an update and
revision to the 1998 Performance Guidelines.

The current Standards for Foreign Language Learning are written for K-16 and include language-specific progress
indicators for elementary, secondary, and postsecondary learners. Likewise, these Performance Descriptors apply
to language learners across the same span of ages and grade levels, identifying a continuum of language learning,
which will prove useful in addressing articulation across all institutions.

Language learners in instructional settings from prekindergarten through graduate studies are in a continuous
process of cognitive development that influences their ability to perform language tasks. Learning targets need
to consider the age appropriateness and cognitive development of the language learners and may require varying
amounts of time to achieve. The description of three ranges of performance (Novice, Intermediate, and Advanced)
allows users of these Performance Descriptors to identify appropriate learning targets for language learners who
begin at any age or grade level (prekindergarten, elementary school, middle school, high school, or postsecondary
institutions) and whose language learning continues for varying amounts of time.

Since the original publication date of the 1998 K-12 Guidelines, learning environments have changed. These new
Performance Descriptors reflect how language learners perform whether learning in classrooms, online, through
independent project-based learning, or in blended environments.

The Performance Descriptors form a roadmap for teaching and learning, helping teachers create performance tasks
targeted to the appropriate performance range, while challenging learners to also use strategies from the next
higher range. Inaninstructional environment, the content and tasks are controlled, resulting in higher expectations
of learners’ performance compared to how they perform in a non-instructional environment. For example, Novice
language learners use highly practiced and memorized sentences and questions within the supportive learning
environment and within known contexts even though they are not yet Intermediate level language users.

These Performance Descriptors also help educators set realistic expectations at the summative assessment level.
The ability to look ahead to the next range of performance allows instructors to create assessments that show

what the language learner is able to do within the learner’s current range as well as how well the learner is able to
perform in the next higher range.
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@ Comparing Performance and Proficiency

In describing language ability, the terms performance and proficiency both refer to evidence of what a language
user is able to do with language. Similar strategies can be used when teaching for both performance and
proficiency. Likewise, assessments of both performance and proficiency reflect purposeful communication tasks,
mirroring real-world uses of language. There are also significant differences between performance and proficiency.
What does each indicate?

PERFORMANCE

Performance is the ability to use language that has been learned and practiced in an instructional setting.
Coached by an instructor, whether in a classroom or online, or guided by instructional materials, performance
refers to language ability that has been practiced and is within familiar contexts and content areas. The
practice and assessment of performance should reflect authentic, real world use of language, even though
the language is learned and practiced in some type of learning environment. Best practices for assessment
of performance suggest that assessment be conducted in the same communicative manner in which the
language was learned, practiced or rehearsed. To prepare for an assessment of performance, language learners
need to practice the language functions, structures, and vocabulary they will apply on the assessment tasks,
rather than practicing and memorizing exactly what will be on the assessment. Educators should provide
language learners with practice of a variety of tasks related to the curriculum. In this way, learners will be
ready to apply these elements in the context of the new tasks they will face on the performance assessment.
To help language learners transfer their language skills, instruction needs to focus on real world-like tasks
with the anticipation that learners will be prepared to do the same outside the instructional setting (as in a
demonstration of proficiency).

In assessing performance, a language learner is evaluated against the description of the features of the domains
of a given range within those contexts and content areas that have been learned and practiced. Demonstration
of performance within a specific range may provide some indication of how the language user might perform on
a proficiency assessment and indeed might point toward a proficiency level, but performance is not the same
as proficiency. The language a learner produces on a collective set of performances generally correlates to a
proficiency level, that is, the ratings that a language learner receives on a variety of performance assessments
provides evidence of how the learner will be rated on an assessment of proficiency.

PROFICIENCY
Proficiency is the ability to use language in real world situations in a spontaneous interaction and non-
rehearsed context and in a manner acceptable and appropriate to native speakers of the language. Proficiency
demonstrates what a language user is able to do regardless of where, when or how the language was acquired.
The demonstration is independent of how the language was learned; the context may or may not be familiar;
the evaluation of proficiency is not limited to the content of a particular curriculum that has been taught and
learned.

An assessment of proficiency determines if the language user provides sufficient evidence of all of the
assessment criteria of a particular level according to the ACTFL Proficiency Guidelines. The individual must do
everything expected at a level in a sustained fashion, that is, all of the time, in order to be rated at that level.

B . [/ LN
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ASSESSING PERFORMANCE VS. ASSESSING PROFICIENCY:
HOW ARE THESE ASSESSMENTS DIFFERENT?

Assessing Performance

Assessing Proficiency

Based on Instruction: Describes what
the language learner can demonstrate
based on what was learned

Practiced: Tasks are derived from the
language functions and vocabulary that
learners have practiced or rehearsed but
which are applied to other tasks within
familiar contexts

Familiar Content and Context: Content
based on what was learned, practiced, or
rehearsed; all within a context similar but
not identical to how learned

Demonstrated performance: To be
evaluated within a range, must be able to
demonstrate the features of the domains
of a given range in those contexts and
content areas that have been learned
and practiced.

Independent of specific instruction

or curriculum: Describes what the
language user can do regardless of
where, when or how the language was
acquired

Spontaneous: Tasks are non-rehearsed
situations

Broad Content and Context: Context
and content are those that are
appropriate for the given level

Sustained performance across all the
tasks and contexts for the level: To be
at a level, must demonstrate consistent
patterns of all the criteria for a given
level, all of the time

-whHhew., ______§}
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Q How the Performance Descriptors are Organized

The ACTFL Performance Descriptors for Language Learners describe how language learners use language
across three ranges of performance (Novice, Intermediate, and Advanced), in three modes of communication
(interpersonal, interpretive, and presentational), and according to certain language features.

ACCORDING TO RANGES OF PERFORMANCE

Each range is defined by a set of features for the range explaining what the language learner is able to do, in what
contexts and content areas, how much and what kind of language the learner is able to produce or understand, the
expectations of accuracy, and what strategies the language learner uses to communicate. The three ranges take
into consideration that the learning environment is controlled and articulated, allowing learners to demonstrate
greater control of certain features of a level when these have been practiced in familiar contexts.

A language learner who demonstrates the overall features for a given range, whether most of the time or all of
the time, would be considered to be in that range of performance. In a proficiency context, a language user who
meets the criteria for the Intermediate level, but is not able to do so for some content areas or tasks all of the
time in spontaneous, unrehearsed, language use would be rated Novice High. In the Performance Descriptors, the
same profile would place the learner as entering into the Intermediate range because most of the time, and for
those tasks and content areas that have been learned and practiced, the performance is in the Intermediate range
as defined by the performance domains (see page 8). Likewise, the language learner who meets the criteria for
the Advanced range most of the time (and who would be rated Intermediate-High on a proficiency scale) would
be considered to be entering into the Advanced range of performance. The Superior range of performance is not
addressed in these Performance Descriptors because within and beyond the Advanced range, performance and
proficiency tend to merge. Once students sustain language ability beyond the Advanced range, where contexts and
content areas are defined in general and broad terms, the ACTFL Proficiency Guidelines should be used to describe
language abilities.

NOVICE RANGE INTERMEDIATE RANGE ADVANCED RANGE
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ACCORDING TO MODES OF COMMUNICATION

The three modes of communication provide the organizing principle for describing language performance across
three ranges of performance: Novice, Intermediate, and Advanced. The ACTFL Proficiency Guidelines were
developed for purposes of assessment across four skills (listening, speaking, reading, and writing) and originated
prior to the Standards. The 2012 revision of the Proficiency Guidelines considers how each skill is used, for example,
describing both interpersonal and presentational aspects of speaking. The Performance Descriptors embrace the
communicative purpose behind the three modes of communication, describing how a language learner performs
to achieve each communicative purpose: interpersonal, interpretive, and presentational. The language functions
are appropriately matched to the mode of communication (e.g., in the Intermediate range, a hallmark function
for Interpersonal is the ability to ask, understand, and answer questions; for Interpretive, a key function is to
comprehend main ideas and identify some supporting details; for Presentational, an essential function is the
ability to present information by creating with language). One can also observe significant differences in the
communication strategies that language learners use in each of the modes.

THREE MODES OF COMMUNICATION

Interpersonal Interpretive Presentational
* Active negotiation of meaning | ° Interpretation of what the e Creation of messages
among individuals author, speaker, or producer

wants the receiver of the mes-
sage to understand

e Participants observe and mon- | ¢ One-way communication with | © One-way communication

itor one another to see how no recourse to the active ne- intended to facilitate inter-
their meanings and intentions gotiation of meaning with the pretation by members of the
are being communicated writer, speaker, or producer other culture where no direct

opportunity for the active ne-
gotiation of meaning between
members of the two cultures

exists
e Adjustments and clarifications | ¢ Interpretation differs from e To ensure the intended
are made accordingly comprehension and translation audience is successful in its
in that interpretation implies interpretation, the “presenter”
the ability to read (or listen needs knowledge of the audi-
or view) “between the lines,” ence’s language and culture
including understanding from
within the cultural mindset or
perspective
* Speaking and listening (con- * Reading (websites, stories, e Writing (messages, articles,
versation); reading and writing articles), listening (speeches, reports), speaking (telling a
(text messages or via social messages, songs), or viewing story, giving a speech, describ-
media) (video clips) of authentic mate- ing a poster), or visually repre-
rials senting (video or PowerPoint)
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ACCORDING TO LANGUAGE DOMAINS
An overarching description of the range highlights the key points that distinguish the performance of Novice,
Intermediate, and Advanced language learners. The description outlines the range of performance for the given
mode of communication: interpersonal, interpretive, or presentational.

The first three domains describe the parameters for the language learner’s performance in each range:

WHAT ARE THE PARAMETERS FOR THE LANGUAGE LEARNER’S PERFORMANCE?

Domain

Examples

What it describes

Functions

Ask formulaic questions

Initiate, maintain, and
end a conversation

Create with language
Narrate and describe

Make inferences

Functions are the global tasks the learner can per-
form in the language

Contexts and

Oneself

Contexts are situations within which the learner

Strings of sentences
Connected sentences

Paragraphs

Content _ ' _ can function;
One’s immediate envi- | content is the topics which the learner can under-
ronment stand and discuss
General interest
Work-related
Text Type Words Text type controlled by the learner is that which the
learner is able to understand and produce in order
Phrases to perform the functions of the level
Sentences
Questions

H_/0

I LW
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The next four domains describe how well the language learner demonstrates performance of the functions for the
level, within the corresponding contexts and content for the level, using the text type(s) appropriate for that level.
An overarching description of these four domains of performance is comprehension and comprehensibility. These
four categories answer the question “How and how well is the language learner able to be understood and to

understand?”

HOW AND HOW WELL IS THE LANGUAGE LEARNER ABLE
TO BE UNDERSTOOD AND TO UNDERSTAND?

Domain

What it answers

What it describes

Language Control

How accurate is the language
learner’s language?

Describes the level of control the learner
has over certain language features or
strategies to produce or understand
language

Vocabulary

How extensive and applicable is
the language learner’s vocabu-
lary?

Describes the parameters of vocabulary
used to produce or understand language

Communication Strategies

How does the language learner
maintain communication and
make meaning?

Describes the strategies used to nego-
tiate meaning, to understand text and
messages, and to express oneself

Cultural Awareness

How is the language learner’s
cultural knowledge reflected in
language use?

Describes the cultural products, practic-
es, or perspectives the language learner
may employ to communicate more
successfully in the cultural setting

RGP, 0D N
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@) How to use the Performance Descriptors
to inform classroom instruction and assessment

The Performance Descriptors provide guidance for instruction. They match the progression of language learning
and inform the planning and sequencing of instruction. These descriptions of performance provide an outline to
identify instructional outcomes. Educators use these performance outcomes as the starting point for planning
instruction, in a backward design model. With a clear focus on what performance should look like at the end
of a unit, instructional and practice activities drive toward those outcomes. This outline describes the range of
performance broadly enough for instructors to adapt to language learners of all ages; the instructors then guide
language learning by considering the cognitive and developmental appropriateness of their learning activities,
their multiple ways to practice language skills, and their variety of assessments.

In instruction, activities are scaffolded, that is supported by the instructor by pre-teaching critical elements such
as key vocabulary or a new structure or practice of a language function. With such support, language learners are
helped to perform at the next range by learning to use language at that next level. As the support is removed,
language learners gradually over time become able to demonstrate that performance on their own. In this way,
language learners begin to show characteristics of the next range as they approach the top end of their current
performance range.

Instruction targets the next level and assessment provides language learners with the opportunity to show what
they can do — with or without assistance in the form of a controlled context or content, practice and preparation,
or rephrasing and paraphrasing to increase comprehension. Instructors need to target instruction across two
ranges, broadening learners’ performance at their current range and working to develop some abilities at the next
higher range. Novice students, for example, need instruction and practice to improve their performance within the
Novice level while simultaneously targeting the functions and contexts of the Intermediate range. Novice students
need to experience Intermediate language in controlled and supported activities in order to gradually acquire
the knowledge and strategies they will need in order to become confident and independent users of language
in the Intermediate range. Instructors should consider recycling content and contexts at the next higher level of
functions, providing multiple opportunities for learners to expand into the next performance range, developing
stronger language control, vocabulary, communication strategies, and cultural awareness.
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UNIQUE APPLICATIONS TO CLASSICAL LANGUAGES:

The Performance Descriptors are also intended to be applied to the classical languages (Latin and Greek). While
often falsely assumed that students of Latin and classical Greek spend all of their instructional time reading and
translating, these Performance Descriptors provide a further context for a more comprehensive view of the
instructional components to be found in such classes. The importance of the three modes of communication as
an applicable principle to the learning of the classical languages is evident in the communication standards from
the Standards for Classical Languages:

e Students read, understand and interpret Latin or Greek
e Students use orally, listen to, and write Latin or Greek as part of the language learning process.

Therefore, while reading and understanding the written messages of the ancient world is a key to communication
in the study of Latin and classical Greek, the oral use of the language can also be employed to help students
avoid reading or translating word-for-word as they must listen in “chunks” (several words holding the meaning or
phrases) and respond spontaneously during oral communication. This practice also builds student interest and
heightens understanding of and appreciation for the languages and their cultures.

UNIQUE APPLICATIONS TO AMERICAN SIGN LANGUAGE (ASL):

These Performance Descriptors are equally applicable to learners of ASL, with slight adaptations according to
each mode of communication. In the interpersonal mode (signing), the visual language signed underscores the
communicative importance of facial gestures and other physical clues to meaning, but learners employ basically
the same communication strategies as other languages within each of the ranges of performance. The word
“interpretive” needs special definition for ASL: its use to identify a mode of communication denotes receptive
language or understanding, rather than the act of serving as an ASL interpreter. The “text” is either live or
recorded, such as a signed message, commentary, discussion, song, or play. In the presentational mode users of
ASL use the same communication strategies as other languages; however, educators may act more as coaches to
assist ASL language learners with the editing and revising process in the presentational mode. Examples of ASL
presentational or productive language include messages, stories, or videos. Language educators and learners need
to remember that the levels of cultural awareness as described in the Performance Descriptors are as important in
ASL and within the Deaf community as in other languages and cultures.
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@ Time as a critical component for developing language performance

Language educators often face undue pressure and language learners may face unreasonable expectations when
unrealistic language outcomes are set for achievement in short periods of instructional time. Students require
carefully planned and well-sequenced learning opportunities that provide practice in using the language in order
to internalize language competencies. Time on task is a critical factor in developing performance - time spent
meaningfully engaged in active skill getting and skill using in the target language by both the teacher and the
learner. ACTFL’s position statement sets the goal of 90% or more of target language use by the teacher and the
learners both inside and outside the classroom.

The chart (on the next page) graphically illustrates the influence of time-on-task on language performance and
shows what outcomes are reasonable to expect of students who begin language instruction at various points in
the K-16 spectrum. The outcomes depicted in this chart reflect general approximations based on performance
testing and indicate targets that are possible for all students, given standards-based programs with continuity of
instruction, sufficient time on task, and learning focused on performance. While performance outcomes may vary
according to the mode of communication, the expectations in this chart represent a composite of performance
outcomes for interpersonal, interpretive, and presentational communication. The most common program model
for language learning in this country continues to be two years of instruction at the secondary level. This model
limits students to performance in the Novice range. In an increasing number of standards-based, performance-
based programs with continuity and sufficient time on task (e.g., beginning in the elementary grades with at
least 90 minutes of instruction per week and continuing through the secondary years), learners are reaching the
Advanced range of performance. Evidence is emerging that elementary immersion programs are able to produce
students that are performing well into the Intermediate range by middle school and exiting high school in the
Advanced range. These students have the potential to exit postsecondary programs approaching or at the Superior
level of proficiency. Such comparisons are given with the caution that reaching each range of performance is more
than simply matching hours or years of instruction. The age and cognitive development of the language learners
greatly impacts language learning. The level of literacy and language performance in the learners’ native language
impacts their development of literacy and language performance in additional languages.

PERFORMANCE OUTCOMES MAY VARY
FROM LANGUAGE TO LANGUAGE AND FROM MODE TO MODE.

The Performance Descriptors have been written to describe realistic language performance for students at the
various benchmarks along the instructional sequence, but language learners may experience different rates of
progress through different modes depending on how similar their native language is to the new language. Students
whose native language is English find many similarities between English and languages using a familiar alphabet
such as French, German, and Spanish. These similarities aid the learner in acquisition of the new language as many
of the same literacy strategies may be employed to understand written and spoken communication. When the
language is similar, cognates become a very useful tool to unlock meaning and to help one remember vocabulary.

Conversely, when students encounter languages with minimal similarity to their native language, some new
strategies need to be employed to understand and to be understood. American students learning Arabic, Chinese,
Hindi, Japanese, Korean, Russian, Swabhili, or Urdu face different language learning challenges: unfamiliar sounds,
different writing systems, and new grammars. These linguistic features, which oftentimes cannot be linked to
anything the language learners know in their native language, generally extend the language acquisition process.

B . [/ LN
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However, these challenges vary according to the mode of communication and should not change the focus on
teaching for performance. With every language, some elements will be easier than others to learn. For example,
when learning languages whose writing systems are unfamiliar to them, learners face the greatest challenge in
interpretive reading and presentational writing, and less of a challenge with interpersonal listening and speaking.

Heritage speakers of alanguage learn to use their heritage language through a variety of means, often through family
and community interactions, sometimes more formally in an instructional setting, The modes of communication
provide educators of heritage speakers with a useful analytical tool to determine an instructional emphasis.
Interpersonal communication and interpretive listening tend to be strengths for many heritage speakers. At the
same time, some heritage speakers may benefit from focused support in the modes of presentational writing and
interpretive reading if prior language experiences were not in an instructional setting.

HOW TO USE THIS CHART

This document and chart provide guidance to educators as they reflect on their language learning curriculum and
assessments. A useful approach is to compare student evidence from performance tasks and assessments to this
chart in order to reflect on students’ use of language. Are students performing at a level consistent with the time
and effort spent? Are students “on track” to reach the expected level of performance? Alternatively, educators
may read the Performance Descriptors and determine that their students do not perform at a level consistent with
the time and effort spent and, therefore, seek ways of modifying their program so that students reach the targeted
levels of language performance.

Language learners also benefit by understanding the Performance Descriptors and the targeted expectations
shown in this chart. The ranges of performance describe a pathway for learners to keep track of progress made,
to identify domains needing additional practice, and to gain a clear understanding of how to move into the next
higher range of performance. By collecting and reflecting on evidence of performance, language learners are able
to set their own language learning targets, motivating them to improve their performance.

TIME AS A CRITICAL COMPONENT FOR DEVELOPING LANGUAGE PERFORMANCE

NOVICE RANGE INTERMEDIATE RANGE ADVANCED RANGE

9-10

9-12

6-12

3-12

K-12

Beginning Point for Language Learning

K-16

13 | ACTFL Peformance Descriptors for Language Learners © ACTFL, Inc., 2012



‘s|ie1ap oiseq puokaq
agoid 0} suonsenb yse 0} 8|qy ‘pa|ielep pue

"SUOIJBSISAUOD UIRISNS pue 8leliiul 0}
suonsenb sk 0] 8|qy "SeoUs}USS PB}oaUU0D

‘suonsanb paziowsw
10 2lB|NWIO} XSk 0} 8|qy "9oUB)USS

‘anIsayod ‘paziuebio ase 1ey; sydelbesed [elo BWOS pue S8duUBlULS Jo sBulls ‘SeouduUas [euolseao0 ue pue saselyd pue spiom adA] 1xe)
[IN} Ul 8S1N0JSIP 89Npo.d pue puejsiapun 0} 8|qy 8]840sIp 8onpoud pue pueisiapun 0} 8|qy | paanoeld Alybiy seonpolid pue spueisiapun
"SEaJe JUSIUO0I J0BIISCR SI0W Ul 8)BdIUNWWOD
01 Alljige ayy Jo eouapine Buibiaws moys Ae|y "JUSWIUOIIAUD
-9ousjedwon [eroads Jo sease pue soido) 'so1do} Jejjiwejun aleIpawWl pue J|8sauo 0} pajelal
DOIE|2I-{IOM SE [|OM SE (SIUSAS [BUOIBUIBIUI . Ajlreuoiseso Jo Exoﬁmoomc_ Qmo_c:ccm._oo wwmeoo paonoeld z:gm cwﬁmo_::EEﬁwo 0} JusIu0n
pUE ‘[eUoeU ‘ANUnWwWoo) 1saleiul [eieuab | O ANIIGE 8u} jo souapine Buibiswie moys Aepy H|Ige 8y} Jo 8ouapine Buibisws moys Aepy /SIXEIU0D)
pue [euosiad jo so1do} apnjoul Seale JusuoD) . .
JUBWUOJIAUS uonewuojul [ealydesbolq
‘lesauab pue [euosiad ajeIpawWl S,9U0 pUEB ‘SI8YI0 pue }|asauo 21Seq 0} a1ejal ey} so1do} Uo S)Xaju0d
yiog Sixajuo9 ul AjpAioaye pue Ajjny suonoun 0} JUBAS|8J SIX81U0D Ul 91B2IUNWLWOD 0} 9|qY | lueAs|al Ajjeuosiad awos ul uonRouny o0} a|qy
. /MOU
pue alay, 8y} Uy} 810W JNOge d}edIuNwwod
01 Ajljige ay} Jo aouapine Buiblawa moys Aey
'9}940U02 8y} ‘uonoesued] a|dwis e s|puey 0}
puoAaq sanssi INoge suoissnasip ul ayedioied 10/pue spaau JIseq AJsiies 0} UOIIBSIBAUOD B
01 Alljige 8y} Jo aouapins Buiblawa moys Aej\ | pus pue ‘urejurew ‘eyeniul o} a|qe Ajualsisuo) suonoun4
‘uonestanuod aidwis ul sbebus 0y
*SJUBASD JO uJn} ‘suonsanb Aljige ay} Jo aouspins Buiblawa moys Aep
pajoadxaun ue yum uonenis e yum Ajusionje | o AlalieA e Jamsue pue yse ‘pueisiapun ue)
|eap pue sawel; awi Jofew |e ul suonduosap ‘BuiAuspi pue ‘Buiweu ‘Bunsi
pue suoneeu buionpoid pue Buipuelsiepun ‘Buiueaw [euosiad Buieaso | Ag suonsanb yons 0} puodsal pue suonsanb
Aq 80UBPIUOD pUB 8SBS YlIIM 8)BIIUNWWOD UB) pue Buipuelsiapun Ag 81ed1uNWWOod ue) ore[nwJo} pue ajgeldipaid Alybiy yse ue)
*SUOISSNISIP Ul M3IA Jo juiod saleys -2y AepAiana
‘uonesijdwod pajoadxaun ue yum suonenyis pue ‘siay}o ‘J|9s Jnoge jedunwwod
sa|puey Ajjuapiuo) -uoneziuebio pue ue) -suoinsanb jo Ajalien e Buuamsue
|1219p Y}IM SIUSAS INOCe UOIIeSIaAUO0D Yibua| pue Bupjse Aq suonenus AepAiana ‘paziiowsaw pue pasnoead
-ydeabeied ul ajesiuNnwWwWod ue) -saidoy ul suonoeIdlUI |BI90S LOYS S9|pueH Alybiy usaq aney ey} suonsanb
Pale|a4-}10M pUB ‘OjWapEeIe ‘|BeIo0S 9}949U0d *S9OUDJUSS JO SOIISS puB SOIUBUSS pue ‘sasuajuas ajdwis ‘saseayd
Mau pue s21do} Jejjiwe) U0 SUOIBSIdAUO0D Buisn so1do} Jeljiwe} uo SUOI}eSIaAUOD ‘spiom jo A1auien e Buisn saido} Jerjiwey
ulejuiew o} Ajnj jj@s sassaidx3 uj sajedionied pue jjas sassaidxg | AI9A uo SuOBSIBAUOD Ul J|9S sassaldxg
abuey 921n0N sulrewoq

TVNOSHIdUILNI — SHINYVIT IDVNONVT HO4 SHOLdIHISIA IINVINHO4YH3d 1410V

ACTFL Peformance Descriptors for Language Learners © ACTFL, Inc., 2012



TVNOSHIdUILNI — SHINYVIT IDVNONYVT HO4 SHOLdIHISIA IDNVINYHO4H3d 1410V

‘A|Buipioooe i1snlpe 0} sidwane pue SaouaIalIp

'SuOljenys Jejjiwe} ul WIojuod ued pue
saAjoadsiad pue sioiABYS( [BIN}ND Ul 1SIXD

‘uoniedIuNWWOoosIw Buiesipul
sand ss|w ua)o Aew Inqg ‘suoniqiyosd

[eanynd JueolIubIS JO SSaUBIEME SNOIDSUOD saoualayIp 1ey) seziubooay “suonoelalul 10 s@ouUBJaYIp BN} N SNOIACO 1SOW sseusiEmy
SMOUS 'SUOI}OBISIUI PBJE|aI-XI0M PUB [BID0S AepAians ul buiredionied usym sainisab 8y} Jo ssaualeme moys Aey\ ‘suoijedidde [einung
Auew ul Ajjeioineyaq pue Ajjeansinbul wioyuod pue ‘suoissaidxa ‘Arejngeoon ajendoidde paonoeid Ajybiy ul suoissaidxa olejnwiio}
0] abpa|Mmouy| [BJN}Nd S8sSN pue spueisiapun Ajjein}no awos sasn pue sazjubooay | pue sainisab areudoidde Ajjeinyno asn Aepy
Buipuelsiapun Jo ¥oe| 81edIpu]
21Noo|WN2ID) . uoniedal IOy Sy e
2lNo0|WNIID) pooisiapun abenbue 1siiy 0] HOSBY
aseiyday 10U UBUM 9)B]Sal J0 1091100-J|8S  » spiom jeaday . salbojens
oleIsay . UONEBOIEBID IO} )SY sainjsab pue suoissaidxa [eloe) 8SN e uoled
jeadey . suonsanb ysy . SpIOM pajopow Slelw| e -lunwwo)
uoneoyue|o 1sanbay . :0} 8|ge ‘Ajjus)sisuooul pue awin 10}
:0} 9|0 ‘UoiEedIUNWWOD By} JO ||B 10U 1IN ‘UOlBdIUNWWOD Ufelulew | S|ge ‘UoiedIUNWWOI uleluiew o} saibajelis
urejurew o} saibajells Jo abuel e sesn 0] salbajelis Buimo||o) 8y} JO BWOS SBsN Buimoj|o} 8y} JO [je 10 Bwos asn Ae|y
"1sala)ul Ajunwwod pue a1jgnd Jo siepew
pue SJUBAS Jualind 0} paje|al Alejngeson
ousuab pue ‘salsiul [leuosiad jo soidol 'so1do) 4o saway} ‘suolnsanb orejnwio} pue ‘suoissalidxa Areinqeoop
“quawAojdwsa ‘|ooyos 0} pajejal Alejngqeoon Jeljiwe} ulyum Alejngeoon pazijeuosliad paonoeid Ajybiy ‘spiom Aousanbauy ybiy jo
Jjo abuel peolq e saonpold pue spusyaidwo) pue Aousnbaiy ybiy Buisn sajesiunwiwon) Jaquinu e 8onpo.d pue puejsiapun 0} 8|qy
"Aynoiyip yum sawy
1e Janamoy ‘siautes| abenbue| yyum Buijesp
0} pawoisnode asoyl Agq poojsiapun pue
‘uononpoud 1X8ju09 ay) 0} ajeudoidde aq o} Ajusiolns
pue uoisuayaidwod sajel|ior) SaInonis abenbue| paziowsw |0JjuU0d ue) [0J3U0D
Aouanbalj-ybiy aiseq J0o |0Jju09 JUBISISU0D ‘s1ouses| abenbue| yum abenbue
Buileap 0} pawoisnooe asoyy Ag poojsiapun 'SINJONJIS Jeljiwe} SUleju0?
‘siaules| aq 0] aiomns s| abenbue) o [0U0D abessaw 8y} usym pue ‘Juswajeisal
abenbue| yum Buleap 0] pawojsnooeun 10 Aouepunpail ‘san[od [enixajuod Jo [ensiA
asoy} yum Ajaanosye pue Apjuaioiye 'saJnjonas Jeljiwe) Ajpsow surejuod Aq pauoddns uaym sabessaw oiseq pue
1oBIS}UI 0} JUBIOIYNS S| |0JJU0D abenbueq 1ey) abenbue| pjemiojybiens spuejsiapun paonoeid Ajybiy pusyaidwoo Ajjensn ue)
abuey a21n0ON sulewoq

ACTFL Peformance Descriptors for Language Learners © ACTFL, Inc., 2012



"aINn]eu 8]84ouo? e |0 $o1do)

“J18pJo ajgelaipaid Ajybiy
UHM SIX8} Yol-uoiiewoul spusyaidwon

‘uonewlojul paziuebio Ajjeoiydesb yum
udYo ‘saousjuas a|dwis 0} ‘saselyd 0} ‘Sis||

yum Buiesp sixa} Jaylo pue ‘sixa} aaiduossp "9sIn0osIp ayi|-ydeibered yonw pue woJj yibus| ui buibuel syxa) spusyaidwo) adA] xo|
‘Sej0posuUe ‘(Smau) suoneiuasaid [eJ0 | S8OUBUSS PB}OBUU0D Spudyaidwod Ajleisusn)
‘suononJisul Jo spodal UsiIM ‘9ouspuodsaliod Jeliwey Aan
pale|al-3lom pue [euosiad ‘syiom *SIX8]U0D Jel|Ie) UIY)IM SUOI}08|8S JBYl0 s1 01do} ay} uaym Jo sjensia Aq papoddns
Aresay) premiopybiels ‘sa1i0ls Ul punoy eyl 10 SIx8} 9A)duoSsap Hoys ‘e@ouspuodsaliod aJe (Buimaln Jo ‘Buipeal ‘Buiusisi|)
Se yons 8sinoosip ydeibesed spusyaidwo) aunnol ‘sauo)s ajdwis spusyaidwo) SIxa} onusyine usym Buiuesw saauaQg
"s]saJaul Jejnoied

"S]IX9JU09 [eUOllBUIBIUI pue ‘Ajunwwod ‘jooyos ‘a)i| AepAians pue ‘(s@ousuadxa usuo

pue ‘[euoneu ‘Alunwwod ‘paje|ai-3Iom ‘|e1oos J|9S SE yons JuswuolIAUS d)elpawwli S,8Uo0 10 ‘ebpajmouy Joud ‘punoibxoeq /SIX8UOD
‘leuosiad 0} JueAs|al 1salaiul [e4auab Jo soido} 0} JUBAS|3J PUB SPadU [BIo0S pue |euosiad Jeuosiad 0} paje|al 9S0Y}) SIX8ju09 Jeljiwe}
pliom-jea. o} buiurenad sixa] spusyaidwo) 2ISeq 0} pajejal uonewsojul spusyaidwon | ‘sigeidipaid Alybiy yum sixe) spusyaidwo
‘abpajmouy Joud pue
‘sainjes} o)sinbul] pue 1xajuod "IX8] 8y} Wol} punoibxoeq uo paseq S8oUsIBjUI SYew O}

woJj Buiueaw SaALIBP pue SaduaIajul SBXe|N s|rejep Aay BulAjnuapl Aq seouaisjul axew Aljige ay Jo aouapins bBuibiawa moys Aep suonoun

01 Aljige ays jo asuapine Buibiawa moys Aepy :

‘s1xa} aAisensiad piemiojybress ‘paziienixajuod Alybiy
pue ‘eAnduosap ‘eAielleu Jo S|ielap ‘sjieyap buiuoddns | aJe 1eyl seseiyd orejnwiio) pue spiom Aay Jo
Buiioddns pue eapl urew sy} spusyaidwio) | |awos sauiuapl pue seapl urew spusyaidwo) | uoniuboosal ybnoayl buluesw spusyaidwo)
‘poddns jensia Buoais
YHM ‘S]X3} UsllIM 10 [elo djqelalpaid
‘ainjonJis paziuebio ‘1ead e aney ey} -Alybiy ‘ajdwis wouy eapi urew ay} jo
s1x3} xa|dwod aiow jo A}dieA e wouy soidoy 'S}x3} jo Alauien e | Buiuesw 396 0} pazuowaw pue panoeid
9]949U09 ‘MaU SWOS pue Jeljiwe} uo s|ielap wo.y} soidoy Jerjiwey uo sjeysp buoddns uaaq aAey ey} abenbue| orejnw.oy
Buiioddns pue seapi ulew spueisiapun SWOS puk Seapl ulew spuejsiapun pue ‘saseiyd ‘spiom spuejsiapu

abuey a2I1n0ON sulrewoq

AAILIYDYILN] — SHINYVIT IDOVNONVYT HO4 SHOLdIHISIA IDNVINHO4YH3d 1410V

ACTFL Peformance Descriptors for Language Learners © ACTFL, Inc., 2012



AAILIYdYILNI — SHINYVYIT IOVNONYT 04 SHOLdIHISIA IINVINHO4HId 1410V

‘POMBSIA 10 ‘peal
‘pJeay aJe jey} S1xa} 18idiaiul 0 (S)ainynd

"PAMBIA 10 ‘peal

ssaualem
1861e] By} JOo 8bpajmouy Buisealoul Se |jlam ‘pJeay aJe jey} S1xa} 18idisiul 01 (S)ainyno e S::M
se (s)aJnynd 106Je) pue ain}nd umo usamiaq | 10bie; sy} Jo abpaimouy Buisealoul yum ainynd ‘POMBIA JO ‘peal ‘pieay ale Jey] Sixa)
S9oUaJaYIp |BJn)nd Jo abpajmouy S8sn |  UMO Jo abpajmous uo Ajiaeay saljal Ajleiausn) wouy Buiueaw aALIBP 0] 81N} N UMO S8sN
AjlI9A 01 J9pIo Ul S|relap
Buipoddns wioly seapi urew ayenuaIayiq e
S9oUaIBjUI BJBBID)
18} s[eolpel 9ziubooay
ay) Jo a|diounid Buiziuebio ayy Ajnuap| . :sabenbue| onageyd|e-uou 104 saxins pue saxiyaid
abpajmouy onsinbulj esn e ‘sjo0. Ajlwe) plom aziubooal Aejy .
SON[0 1X8lU0D BS( SaXINs pue sajeuboo Jo uoniubooal uo Aloy seiborens
aoualiadxa Jo/pue ‘abpajmouy soxyyaid ‘sjoos Ajlwey piom aziuboosy :sabenbue| onageydie 104 " uoneds
Joud “1x8ju0d uo paseq buluesw sjoIpald e SON|0 IX8lU0D S e UNWWo)
abpajmouy aoualadxa Jo/pue ‘abpajmouy aousaladxa Jo/pue ‘e@bpajmouy Joud ’
punoJibyoeq pue poddns |ensian 8sn e Joud ‘Ix81u09 uo paseq bulueaw joIpald e IX8]U0D UO paseq Bulueaw JoIpald e
UBOS pUB WS abpajmouy abpajmouy
:0] 8|08 punoibyoeq pue poddns [ensia 8s| o | punoibyoeq pue poddns [ensiA uo AleY
‘salbaje.is BuiImo||0} BY} JO ||B 10 BWOS Sasn UBDS pUB WS UBDS PUB WS
‘sasodind umo s,auo0 10} saibajels bundepe :0} 9|ge ‘s1xd} pusayaidwod 0} :0} 9|ge ‘sixa) pusyaidwod 0] saibaress
abessaw ay} Jo sdiul 8y} Ajny spusyaidwio) | saibajesis Buimoi|o) 8y} JO [e 10 Bwos asn Aey Buimoj|o} 8y} JO |[e 10 Bwos asn A\
'suoIssaldxa onewolpl
J0 Jaquinu Buipuedxs ue pue ‘@ousiadxd 'suoIssaidxa dlejnuwiio} pue
S,0U0 0} pajeja. sa1do) uo Arejnqeson asioaid ‘suoissaldxe onewoIp! ‘so1do} JeljIWE) O} paye|al SpIom jo Jaquinu | MBINGEOOA
pue pazijeloads ‘sainjonils pue Aleingeoon | Aousanbauy ybiy pue soidoy AepAians 0y pajelal paiwi| e ‘Ateingeoon ajqeloipaid Ajybiy
olj10ads swos pue oususb spusyaidwo) Arejngeoon Aousnbauy ybiy spusysidwo) | ‘ewil 8yi JO e 10u Ing ‘Bwos spusayaidwod)
abenbue| Jeljiwe) pue mau usamiaq
asn [eonewwelb 10 18pIo plom ainjonJis ui s|o|ieted Buiziubooay
0} Buipioooe s}daouod 1o splom Bulhjisse|) abenbue| aAljeu 8y} Jo 8soy} yim
ABojouoiyo pue sainjonJis abenbue| 106.e] Buuedwo) .
‘sawely) aw ‘Burousnbaes Bulpueisiapun e :Aq Buiueaw anlep Aepy
:Ag Bulueaw sanuaQ |01u0)
S]x8} Xa|dwo9o 80w aWos pueisiapun "SIX8]UOD MBU SWOS pue Jeljiwe) abenbue
"S90INBP BAIS8Y0D pue abenbue| pa1osuuod 0} abenbue) Jo |013u0d paywi| so1do} ul pasn usaq aAeY ley} suieped |einjoniis
yum s1xa} aAndiiosap pue xajdwod aiow ases Jeljiwe) uo Ss1xa) xa|dwoo-uou ‘Uoys ases Buiziubooas Aq Buiueaw anuap Aepy
yum pue Ajinj pueisiapun o} (‘01e ‘ebenbue| yum pue Aj|nj puejsiapun o} (‘01 ‘ebenbue|
USLIM puB UaX0ds JO SUOIUSAUOD ‘S8IN}oNIIS | UM pue uayods JO SUOIRUBAUOD ‘S8INjonis 'S1x8] Wody buiuesw
‘Are|ngqeoon) ebenbue| Jo |0J3U0D JuaIdINS ‘Are|ngeoon) abenbue| Jo [01U0D JUBIDINS aALIBp 0] Are|nqeooA uo saljal Ajuewlld
abuey 921n0N sulewoq

ACTFL Peformance Descriptors for Language Learners © ACTFL, Inc., 2012



‘pajielsp
pue paziuebio aie jey) sydeibeled ||ny seonpoid

"S80UBJUSS PBJ0BUUOD BWIOS pue
‘S90UBIUBS JO SBLIBS ‘S80UBIUSS SEONP0Id

‘suonsanb orejnwiioy 1o sedusdluas paonoeid
Alybiy pue saseiyd pue spijom saonpoid

adA] xo|

‘seale
JUBJUO0D JOeJISE 8I0W Ul Sebessaw a)eald
01 Ayljige ay} Jo aouapine Buibiawa moys Aepy

‘JUSWUOJIAUD

“9ous}edwod [e1oads Jo sease pue soido} ‘s01do} pare|a.-yiom a]eIPaWIWI PUE J|9SaUO 0} Paje|al SIXejuod usjuoy
pale|a)-}I0M SE |[9M Se (SJUSAS [euoijeulsiul pue }saJsjul [esoushb uo sebessaw syeald paonoeud Ajybiy ul sebessaw a1ea.d 0} [SIXe0Y
pue ‘[euoneu ‘Ajunwwiod) 1sai8iul [eiduab | o1 Aljige auy jo aouapine Buibiawa moys Aejy Aige ay} Jo aouspins buibiawas moys Aepy
pue [euosiad jo $21d0} 8pnjoul SeaJe JUslu0)
“JUBWIUOIIAUS ‘uonewJoyul [ealydelbolq diseq
‘lesauab pue [euosiad yjoq sIxa1uod dleIpawWWI S,8U0 PUB ‘SIBYI0 PUE }|9SBUO 0} a]e|al Jey} So1d0} UO S}X81U09 JUBAS|al
ul AjaAijosye pue Ajny sabessaw sajeal) 0] JUBAS|8J SIX8JU0D Ul Sebessaw sajeal) Ajjeuosiad sawos ul sebessaw sajeal)
‘uonduossp
*M3IA J0 Julod e jo poddns ul 8ouspine pajielsp |[euonippe apinoid pue AIO}s e [|8181 10 ||8} "saoualajald pue spybnoy; umo ssaidxs 0]
Buipnjoul ‘uswnbire pauoddns-jjam e apiroid | 0} Alljige 8y} Jo aouspine Buibiawa moys Aejy Aljige ayi Jo aouapins Buibiawa moys Aepy suopouny
01 Alijige sy} Jo eouapins Buibiewa moys Aepy ‘
‘awi} uasalid ul Ajuewnd ‘abenbue| paonoe.id
's01d0] Jeljiweun abenbue| yum Buneaid Aq soidoy Jerjiwey Alybiy Buisn abenbue| orejnwio} pue sajou
BWOS pue Jeljiwe} uo sawelj awi} Jofew uo saouaJayald [euosiad pue uonew.oul ‘s181| ‘splom Buionpoid Aq soidoy Jeljiwe)
[le ul suonduosap pue suoieLeu saonpoid sjuasald pue sjybnoyi umo sassaidx3 A1aA uo uonewloul d1seq ‘a|dwis sjuasald
‘sydeibesed *S9OUdUSS ‘paziiowaw pue pasnoead
Buisn so1do} 81210U09 Mau dwOS pue JO salIas pue saouajuas buisn soido} U929 aAeY 1ey}l Sa92udluas pue ‘saseayd
Jejjiwe} uo uonpeziueblio pue [ie}dp YHM }|9S Jejjiwey Jnoge sybnoyy umo sassaidxa ‘spiom jo Ajarien e Buisn soidoy Jejjiwey
sassaldxa pue uoljeuLIojul Sa1eIIUNWWO) pue uolew.IoUl S31edIUNWWOo) AJaA uo uonew.ojul SARIIUNWWOD
sujewo(

abuey a21n0N

TVNOILVIN3SIUd — SHYINYVIT IDVNONVT HO4 SHOLdIYISIA IDNVINHO4H3d 1410V

ACTFL Peformance Descriptors for Language Learners © ACTFL, Inc., 2012



TVNOILVLIN3SIUd — SHYINYVIT IDVNONVT HO4 SHOLdIYISIA IDNVINHO4HId 1410V

‘soAoadsiad "UOI}EDIUNWIWOD UdX0ds pue UsplIm SSauUaIEMY
pue saoioeid [BIN}ND d)UBYINE JO BAI}OS|48I 0} paje[al S9OUBIBHIP [BIN}ND JO 86pa|MOUy | “SUOIUSAUOD Builim 2ISeq pue ‘suoissaldxa [eanyng
AlBuisealoul pue 1xa1u09 [euonejuasaid awos s1o9)jey ‘sainisab pue ‘suoissaldxe ole|nw.oy} ‘sainisab ajendoidde
ayy 0] areldoidde abpaimouy [einynd sasn | ‘Ateingeoon areldoidde Ajjeinyno swos sasn Ajjean)no pazuowaw awos asn Aej
sydwoud Jo sjensia
yum bunum euonejussaid yoddng .
S9]0U pue S|ensiA
ajeudoidde se $80IN0S8I 9oUBIBJR) BS yum Bupjeads jeuonejussaid yoddng .
21Noo|WNaIID) . Jaziuebio olydesb asn . YOBqpas} YIM SUOISSas salbajens
Ajiny @1eaeU Jo urejdxa Arejngeooa Buissiw sonoe.d pue syelp aidiynw uo Aley uol
0] s|ie}ap pue ABOJOUOIYD ‘UOISBYDD 8BS 10} ajesuadwod o} abenbue| umouy 8sn e uoljewJoyul jediunwwo)
swAUOJUE 10 ‘SWAUOUAS ‘sajdwexe apInold e Adwis juesauid 0} siozjuebio olydelb esn .
Ajuejo pue ajeioge|g . 809 Jo ‘Aiebewl ‘seseiyd asn o abenbue| sl 0} UOSBY o
uo11981100 pue bunips Hp@ J0 1084109-}|9S 0} 8|ge pue spliom jeadey
-}J|9S 1B SHO}d SNOoIOSUOD djelisuowadd S10119 JO Ssauaseme BuiSealoul UB MOUS sain)sab pue suoissaidxa [eloe) 8S| e
:0} 9|qe :0} 9|ge ‘}salalul adualpne TewJoy paonoeid e UO AlBY
‘}s8.18)uUl 8oUBIPNE UlBUIBW PpUE 8}edIuNnWWOo9 0} ulejulew pue ajedlunwwod o} saibajens :0} 9|ge ‘a)edlunwwod 0} saibajels
salbajels Buimojjo) 8y} Jo |e 4o awos asn Aej Buimoljo} 8y} Jo |[e 10 Bwos asn Ae Buimoj|o} 8y} Jo |[e 10 swos asn Aej\
‘asiadxa 1o Apnjs Jo seale 'soido} A
0} pajejas Aiejngedon oi10ads swos pue ‘jsalalul ‘paipnis usaq aAey ey soido} pue Jeljjwe} uo Alejngedon jo Aleuen pajwi| {BINQeO0A
Aunwwod pue ‘oignd ‘[euosiad jo soido} ‘1saJayul [euosiad jo soidoy ‘soidoy AepAians B 8Sn 0} 9|ge ‘suoissaidxa ole|nwiio} pue
0] paje|al Aieingeoon jo abuel peoiq e saonpo.id 10 A1olieA B UO AJe|ngeooA s8onpold | spiom Asusnbal) ybiy jo Jaquinu B S8anpoid
'|01u0o abenbue)
"XejuAhs "|loJu09 abenbue) |oA8|-8leIpawIalu| Jo 8ouapIAe Buibiawe
pue Jewwelb 4O |0JJUOD [8AS|-PBOUBADY JO [9A8]-paoUBAPY JO 8ouBpIAe Bulbiswe moys Aew ‘Bunips 1o ‘ysijod ‘eonoesd yupn [043U0Y
8ouapiAe smoys ‘Buiips 1o ‘ysijod ‘@onoeld yim moys Aew ‘Buiyps Jo ‘ysijod ‘eonoeld yupn abenbuen
‘poo}siapun aq 0}
‘sisuies| abenbue| Jo abenbue| ay; 0} ‘siauses| abenbue| Ag paonpoid ebenbue| | aousipne oiayredwAs e alinbai Aew |0U00
pawol1sSNooe. J0U S8ousipne Aq poojsiapun 8g 0} | 8y} 0} pawolsnode sasuaipne Aq pooisiapun | abenbue| panwi| (1xa1u0d sy} 0} sjeudoidde
L1o14ns si sainyonuis Aouanbaly-ybiy jo jouo0) aq 0} aionns si abenbue) Jo |0U0D sl 1ey) abenbue| paziiowaw s8onpoid
abuey a21A0N sujewo(

ACTFL Peformance Descriptors for Language Learners © ACTFL, Inc., 2012



AMERICAN COUNCIL ON THE
TEACHING OF FOREIGN LANGUAGES




